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Abstract 
The purpose of this research was to answer the research question “is the use of information gap 
technique effective to increase students’ fluency in speaking?” The researcher focused on the 
eleventh grade students of Madrasah Aliyah Raudhatul Ulum Meranti in Academic Year 2016/2017 
by administering a spoken test of asking and giving opinion before and after the treatments. In 
conducting this research, the researcher applied a-Quasi Experimental Study with provide two 
groups; experimental group and control group. The population of this research was all students on 
eleventh grade and the sample was taken from class A (28 students) and class B (28 students).  The 
data were calculated and the result showed that the score of students’ post-test in experimental 
group (43.285) was higher than score of students’ post-test in control group (35.357) in conclusion, 
it is clear that the use of information gap technique effect on increasing students’ fluency in 
speaking. Therefore, the Null Hypothesis that says “there is no difference between the students 
achievement in increasing fluency in speaking using Information Gap Technique and without using 
Information Gap Technique” was rejected, and the Alternative Hypothesis that says “there is 
significant different between students’ achievement increasing fluency  in speaking using 
Information Gap Technique and without using Information Gap Technique” was accepted. 
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INTRODUCTION 
 English as a language is certainly used in a 
community especially in spoken form. Student 
must be able to speak in English in order they 
can use English in their communication. In 
addition, the mastery of speaking is a priority 
for many foreign-language students. Therefore, 
the students sometimes reflect their success in 
language learning based on how much they 
have improved in their speaking (Richards, 
2008: 19). Students on the eleventh grade 
should be able to speak in English fluently. But 
in fact, most of students on the eleventh grade 
of Madrasah Aliyah Raudhatul Ulum 1 Meranti 
do not aware about their fluency in speaking in 
English because of some factors such as lack of  
 
knowledge and the strategy that used by the 
teacher to teach speaking is not interesting. So 
they cannot use speaking well in their learning 
environment or in their real community. The 
illustration above shows the lowness of 
students’ fluency in speaking English.  
One of the speaking activities that promote 
the communicative situation is Information 
Gap. It is a technique under A Communicative 
Language Teaching Approach that can be used 
to improve the students’ speaking skills 
because Information Gap gives opportunities 
for students to practice their speaking. The 
students must speak in order to be able 
complete the information in finishing the task.  
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Information Gap Technique also can make 
the teaching learning situation more interesting 
because the students not only sit and listen to 
the teacher’s explanation, but they can also 
interact with their friends and practice their 
speaking skills.  
Information gap Technique in which one 
person has information that the others lacks. 
They must use the target language to share that 
information (Bailey, as cited in Nunan, 2003: 
56). Using information gap activities are 
effective to create students’ participation in 
speaking. As stated by Spratt, Pulverness, and 
Williams (2005: 35), sometimes students speak 
more willingly in class when they have a 
reason for communicating, e.g. to solve a 
problem or to give other classmates some 
information they need.  
Some related studies show the significance 
of information gap activities in teaching 
speaking. One of them is analyzed by Asrobi et 
al (2013). They states in their experimental 
study of information gap activities and 
conventional technique. One of the findings 
shows that information gap activitiesmare more 
effective than conventional technique in 
teaching speaking. The experimental group was 
treated by using information gap technique, 
while the control group was treated by using 
conventional technique. The oral test was 
administrated to both experimental and control 
groups. The students were asked to speak about 
their unforgettable experiences or make a 
description about a place and a person 
maximally 3 minutes. Then, the result showed 
that there is a difference in the mean scores of 
the two groups. It shows that information gap 
is more effective than conventional group for 
teaching speaking for students. Another 
research study is also done by Ana Yupika 
Putri (2014). She conducted an action research 
study to improve students’ skill using 
information gap technique and the finding 
shows that information gap activities 
successfully improved the students’ speaking 
skills. The improvement of the students’ 
speaking skills was highly related to the use of 
information gap activities in the teaching 
learning process and the implementation of 
information gap activities was believed to be 
able to improve the students’ speaking skills. 
In addition, the researcher chooses 
information gap Technique because it confirms 
that Information Gap technique is suitable in 
teaching fluency in speaking. But as far as 
researcher finds those similar research studies, 
those previouse researchers only focus in 
improving students’ speaking skill. That is why 
the researcher decides to use Information Gap 
Technique to teach student speaking in specific 
aspect namely fluency on the eleventh grade 
students of Madrasah Aliyah Raudhatul Ulum 
1 Meranti. 
 
RESEARCH METHODOLOGY 
The researcher has the desire to do such 
comparison between class A and B about their 
fluency in speaking, that is why the researche 
chooses to use quasi experimental research 
because this kind of research is the most 
suitable reseach design to be conducted 
regarding with the situation of the classes. 
Type of this research is Quasi-
Experimental design with non-equivalent 
control group design that include control group 
and experimental group. According to Best & 
Kahn (2006: 183) states that Quasi-
Experimental designs provide control of when 
and to whom the measurement is applied, but 
because random assignment to experimental 
and control treatments has not been applied, the 
equivalence of the groups is not assured.  
In implementing this research, the 
researcher acted as a teacher. She gave pre-test 
and post-test to the students in experiment and 
control group. There were three meetings of the 
treatments to the experiment group. Firstly, the 
researcher introduced and explained the 
learning material, and then introduced 
Information Gap Technnique to the students. In 
every treatment the students were done 
conversation using text given and spoke to 
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each other to get the miss information in the 
text. The researcher used the complete text to 
check whether the students already complete 
the information or not. After the student done a 
conversation and complete the text with the 
conversation they get, the students will retell 
the contains of the complete text the got and 
then the researcher will check their fluency in 
speaking. the researcher found that Information 
Gap was very useful for students to teach 
fluency in speaking. 
The aspects being assessed in teaching 
speaking were used two ways, the first scoring 
is called holistic scoring where it gives a single 
score on the basis of an overall impression. It 
has the advantage of being quicker and is 
probably adequate for informal testing of 
progress. Then, the second way is called 
analytic scoring. It gives a separate score for 
different aspects of the task. Though analytic 
scoring needs more time, it compels testers to 
consider a variety of factors, and if the factors 
are well-chosen, is probably fairer and more 
reliable Thornbury (2005: 127). In collecting 
the data, the researcher employed the 
measurement technique to measure students’ 
fluency in speaking. The measurement 
technique was in the form of spoken test which 
administered twice for both experiment and 
control group, pre-test to collect the data before 
the treatment, and post-test to collect the data 
after the treatment. The first step was pre-test 
to find out the students basic ability of fluency 
in speaking. The second step was treatment by 
Information Gap Teachnique that implemented 
only for experiment group. The third step was 
post-test to know whether effective or not the 
use of Information Gap to teach Fluency in 
Speaking. 
In this research, the researcher used a 
spoken test as the data instrument to collect the 
data. The researcher analyzed the data 
instrument by testing the validity. Validity 
refers to the degree to which evidence and 
theory support the interpretation of test scores 
entailed by proposed uses of tests (Best & 
Kahn 2006: 294). Kind of validity of this 
research is content validity. According to 
Boyle and Fisher (2007: 66), “Content validity 
is concerned with the degree to which the test 
questions fairly represent what the test is 
intended to”. Another data instrument analysis 
was conducted by testing the reliability. The 
first thing to do to analyze the content validity 
is analyzing the test specification for 
constructing test items to make sure that the 
test items are usable for measuring what the 
students know (Hughes, 2003: 27).  
To analyze the data, the researcher used 
students’ individual score and students’ mean 
score of Pre-test and Post-test.To answer the 
research question the researcher calculated the 
students’ significant score (t-test) and effect 
size. 
Students Individual Score  
  
 
 
      
………….…………… (1) 
Note:  
X = students’ individual score 
R = students’ fluency score 
N = total number of scoring items 
 
Students’ mean score of Pre-test and Post-test. 
   
∑   
 
   
∑   
 
 
 ………………………… (2) 
  ………………………… (3) 
Note: 
M1 : Students’ mean score of pre-test 
M2 :Students’ mean score of post-test 
    : Students’ sum score 
N    : The number of students being observed 
 
The analysis on students’ difference score of 
pre-test and post-test 
 
MD = M2 – M1  …………………… (4) 
Note: 
D : The difference for mean score of pre-test 
and post-test 
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M1 :Students’ pre-test score 
M2 : Students’ post-test score 
 
 
The test significance of the students’ score 
∑     ∑    
    
 
  …………… (5) 
 
Note: 
∑    : The mean of difference score 
∑  : The sum of the difference score  
N  : The number of students 
 
Analysis of students’ significant score (t-test) 
   
  
√ ∑ 
  
      
……………………...... (6) 
Note: 
t: Analysis of students’ significant score 
  MD : The students’ difference score of pre-
test and post-test 
∑    : The test significance of the students’ 
score 
  : Number of students 
 
Effect size analysis 
Effect size is a measure of the effectiveness  
of the treatment.  
     √
 
 
   ….…………………….. (7) 
Note: 
ES: Effect size 
t : The result of t-test 
N : Number of students 
 
RESEARCH RESULTS AND 
DISCUSSION 
Research Results 
This research was conducted to get the 
accurate data about the effectiveness of 
Information Gap in teaching speaking of asking 
and giving opinion. The effectiveness of 
Information Gap found out by measuring two 
aspects of students’ speaking fluency. The 
aspects of students’ fluency which measured in 
this research were pauses and hesitation. The 
research was conducted in Madrasah Aliyah 
Raudhatul Ulum Meranti in academic year 
2016/2017. The writer was also took two 
classes as the sample in this quasi experimental 
research. Class IXA as the experimental group 
and class IXB as the control group. Both of 
these groups consists 28 students. In the 
process of collecting data, both of these groups 
were given the same pretest and posttest in the 
form written text that they have to develop 
became conversation by asking and giving 
opinion each other about the text given. The 
treatment with Information Gap Technique was 
only given to the experimental group. 
Otherwise, the control group treated with 
activity usually done in the classroom, mostly 
by the explanation of the teacher and practicing 
by following the teacher sentence. 
The result of calculation showed that the 
posttest score of the experimental group and 
the control group is higher than the pre-test of 
both the experimental and the control group. 
However, the interval score of pretest and post-
test of experimental group was higher than the 
interval score of pretest and posttest of the 
control group. 
Based on the table below, it indicates that 
there was a significant improvement in 
experimental group before and after treatment 
applied. The score of pretest in experimental 
group is 24.642 and the posttest score is 
43.285The interval of students’ mean score in 
experimental group is 18.5714 it indicates that 
the use of Information Gap Technique to teach 
students’ fluency in speaking. The score of 
pretest in control group is 22.857and the 
posttest score is 35.357The interval of the 
students’ mean score in control group is 
12.1428. There is an improvement in students 
score but the improvement of the students 
score is not as high as in experimental group. 
From the result of the counting above 
from the result of the formula above, the mean 
score of pretest for experimental group was 
43.285and the mean score of pretest of the 
control group was 22.857. The mean score of 
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posttest for experimental group was 43.285 and 
the mean score of posttest of the control group 
was 35.357. It means that there was an increase 
of students’ fluency in speaking because the 
students’ score of post-test in experiment group 
was higher than students’ score of post-test in 
control group. 
 
 
Figure 1.  Students’ Score of Pre-test and Post-test in experiment and control group 
 
To answer the first research question the 
researcher calculated the number of the 
analysis of students’ significant score (t-test) 
   
  
√ ∑ 
  
      
………………. (6) 
        
From the result of computation above, it is 
obtained that the t-value is bigger than t-table. 
Thus, it means that the mean score of post-test 
and pre-test in experiment group has significant 
difference. The calculation of t-test indicates 
16.705  The t-table with df (degree of freedom) 
= N – 1 = (28 – 1) is 1.697. It is indicated that  
 
t-test 16.705 is bigger than t-table 1.697 or 
16.705 > 1.697. 
To answer the second research question the 
researcher calculated the effect size of the 
treatment 
     √
 
 
 ………………………… (7) 
       
From the computation above the effect size of 
the treatment was 3.123 the result is 
categorized as strong effect 3.20 > 1.001.00 
(Cohen, Manion, & Morison 2007:521).
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Table 1. The Criteria of Effect Size 
 
Effect Size Qualification 
0 – 0.20 Weak effect 
0.21 – 0.50 Modest effect 
0.51 – 1.00 Moderate effect 
>1.00 Strong effect 
(Cohen, Manion, & Morrison, 2007:52)
Based on the data computation, it was 
obtained that the score of pretest in 
experimental group is (24.642) was higher than 
control group (22.857). The score of posttest in 
experimental group (43.285) was also higher 
than control group (35.357). The t-test score of 
the experimental group was higher (16.705) 
than the table value (2.000) in the degree of 
freedom 54. Therefore, Information Gap 
technique is effective to teach students’ fluency 
in speaking in asking and giving opinion. So 
that, Therefore, the Null Hypothesis that says 
“there is no difference between the students 
achievement to teach fluency in speaking using 
Information Gap Technique and without using 
Information Gap Technique to eleventh grade 
students of Madrasah Aliyah Raudhatul Ulum 
Meranti in Academic Year 2016/2017 is 
rejected, and the Alternative Hypothesis that 
says “there is significant different between 
students’ achievement to teach fluency  in 
speaking using Information Gap Technique and 
without using Information Gap Technique to 
eleventh grade students of Madrasah Aliyah 
Raudhatul Ulum Meranti in Academic Year 
2016/2017” was accepted. 
Discussion 
In this research, the researcher used 
Information Gap Technique in teaching asking 
and giving opinion to teach students’ fluency in 
speaking. Fluency in this research focused on 
the reduction of pauses and hesitation of the 
students in delivering identification and 
description. This related to the quality or the 
condition of students to speak a language with 
the particular frequency and the length of 
pauses as well as the number of hesitation. 
Fluency includes the flow or smoothness, rate 
of speech, absence of excessive pauses, 
absence of disturbing hesitation markers, and 
length of utterances (Koponen, 1995 cited in 
Luoma, 2009). Moreover, Thornbury (2005: 
64) defined the fluency as the capacity to string 
long runs together, with appropriate placed 
pauses”. The level of fluency is the important 
factor in the assessment to make students speak 
as fluent as they can.  
In implementing this research acted as a 
teacher. She gave pretest and posttest to both 
experimental and control group. There were 
three meetings of treatments for each 
experimental and control group. The 
experimental group treated by using 
Information Gap Technique. The control group 
treated without Information Gap Technique. In 
experimental group the writer firstly introduced 
and explained the learning materials, and the 
writer introduced Information Gap Technique 
to the students. Ur (1996: 120) lists the 
characteristics of a successful speaking activity 
as follow: Learners talk a lot. As much as 
possible of the period of time allotted to the 
activity is in fact occupied by learner talk. 
Participation is even. Classroom discussion is 
not dominated by a minority of talkative 
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participants: all get a chance to speak, and 
contributions are fairly evenly distributed. 
Motivation is high. Learners are eager to speak: 
because they are interested in the topic and 
have something new to say about it, or because 
they want to contribute to achieving a task 
objective. Language is of an acceptable level. 
Learners express themselves in utterances that 
are relevant, easily comprehensible to each 
other, and of an acceptable level of language 
accuracy. Information gap technique helps the 
teacher in the language learning process. 
Information gap activities are included in the 
communicative tasks that help the students to 
explore their skills. Morrow as cited in Larsen-
Freeman (2000: 129) says that activities that 
are truly communicative have three features in 
common: information gap, choice, and 
feedback. Information gap activities can also 
be used as speaking practices that reflect the 
daily conversation. 
The reason is sometimes learners speak 
more willingly in class when they have a 
reason for communicating, e.g. to solve a 
problem or to give other classmates some 
information they need (Spratt, Pulverness, and 
Williams, 2005: 35). Thus, information gap 
activities also can enrich the types of activity 
that can be done in learning process. It also 
makes the class more fun and interesting. 
Information gap activities are also useful for 
various reasons. They provide an opportunity 
for extended speaking practice, they represent 
real communication, motivation can be high, 
and they require sub-skills such as clarifying 
meaning and re-phrasing. The difference in 
result between experimental group and control 
group was because of the treatment by using 
Information Gap Technique that was given to 
the experimental group. In every treatment 
both experimental and control group got the 
explanation about the aspect that can be 
measured and both group were asked to do a 
conversation using the text given.  
In experimental group the teacher 
introduced the Information Gap technique to 
the students and explained the process of using 
Informatiom Gap technique in classroom and 
what the students were expected to do. The 
students spoke about the situation given in the 
incomplete conversation. In every treatment the 
students were given an incomplete 
conversation with words list about asking and 
giving opinion that they have to choose in 
order to complete the sentence. The students in 
control group did not receive any treatment the 
teaching and learning process in the classroom 
was done by traditional way. The students 
listened to the teacher explanation about 
expression using in asking and giving opinion. 
The teacher gave a paper with full conversation 
about asking and giving oponion. The teacher 
read the text and the student follow the teacher 
then the students asked to practice in pairs. 
During the treatment given the students 
enjoyed the activity in completing the 
conversation using Information Gap 
Technique. They had to choose one of some 
words listed in the text given to complete the 
conversation while they had to aware about 
their fluency.  
It concluded that Information Gap 
Technique is good to help students increase 
fluency in speaking of asking and giving 
opinion. Students enjoy the teaching learning 
process using Information Gap Technique 
especially when they had to choose the word 
while they also must concern about their 
fluency. Information Gap Technique help 
students to use the right word in asking and 
giving opinion and it’s fluency in deliverying 
the expressions. 
 
CONCLUSIONS AND SUGGESTIONS 
Conclusions 
Referring to the research findings and the 
analysis of the students’ test result, Information 
Gap Technique is effective to teach students’ 
fluency in speaking. It showed by the students 
score in experimental group which is higher 
than the control group and the effect of the 
treatment considered as high. And Information 
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Gap Technique has an effect in teaching 
students’ fluency in speaking of asking and 
giving opinion. This technique could make 
students involve actively in teaching learning 
process by finding the right word listed in 
incomplete conversation to delivery the correct 
expression in asking and giving opinion. 
Suggestions 
Based on the research findings and 
conclusions, the researcher recommended some 
suggestions such, Information Gap Technique 
is suggested to use by an English teacher to 
help students increase their fluency in 
speaking. In implementation of Information 
Gap Technique the teacher should pay attention 
to students’ base knowledge in asking and 
giving opinion, it is important in order to help 
students to choose the right words or right 
information to finish the task. The text given in 
treatment should be relates with the materials 
and familiar situation so the students will be 
easier to speak. Teacher should be well 
prepared managed the time as efficient as 
possible so that all steps of Information Gap 
Technique can be applied in the teaching 
learning process. 
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